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Abstract: The purposes of the study were to investigate the current student-teachers’ professional
development, to develop a training module to improve their ELT proficiencies and to determine its
effectiveness. The mixed methods research of the convergent parallel design was applied by using the
quantitative and qualitative research and data, such as questionnaires, pre-test and post-test, interviews,
class observations, reflective notes, audio-visual materials, and training-related documents. In order to
answer the research questions and keep a close consistence with the research design, the proposed
ADDIEM Training Module was developed to run through the whole training process within six different
phases which constituted of this complete training process. The training program was highly accepted by
the effectiveness of great benefit and satisfactory from the current student-teachers’ feedbacks, and the
specific improvements were discussed and the constructive recommendations were identified in the study.
Keywords: professional development, ADDIEM training process, initial ELT proficiency

Introduction
Postiglione (1999) indicated that the number and diversity of languages used by the nonHan peoples of China was a formidable barrier to the popularization of education in China’s
rural and remote frontier regions. Therefore, according to different languages used in bilingual
education, normally it was distinguished into two categories in Chinese context, bilingual
education for minorities and bilingual education for foreign languages (Li, Liu, & Ghil’ad,
2014). The biggest obstacle to bilingual education in China was the lack of qualified teachers
(Johnson & Chhetri, 2002). Teachers’ low language proficiency had a direct impact on students’
target language performance and language development. In an EFL context like that of China
where English was neither the official language nor the language of daily use, language teachers
and language classrooms might be students’ only access to the English language, and teachers’
modeling role was especially important in Chinese schools where teachers were the only English
speakers and English classes were the only target language resources which students might
encounter (Ahmed, 2011). Therefore, to master sufficient English language proficiency in order
to provide target language models effectively had become one of the main concerns for teachers
in China (Tsang, Yang & Qiu, 2005).
Under the present context of Chinese educational reforms, Tan (2006) highlighted that
the goal of bilingual teaching practice was difficult to achieve due to the lack of qualified
bilingual teachers in initial levels, and not yet fully functioning professional training system for
English teachers. Liu (2011) confirmed the same standpoint that the shortage of qualified
bilingual teachers had become the main bottleneck restricting the development of bilingual
education in kindergartens, the fundamental solution to the shortage of teachers should depend
on training (Wang, 2012). Therefore, it was ideal to supplement and cultivate initial English
teachers by strengthening the preschool and primary English education and curriculum to
develop the formal and qualified English teachers by following the regulations of children’
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physical and mental development and special requirements of curriculum (Wang, 2007; Yao &
Li, 2010; Wang, 2012). Equally, it was urgent to cultivate qualified teachers and explore an
effective pre-service training model for bilingual teachers (Zhu, 2007, Wang, 2012). As a
professional department specialized in student-teachers’ training, such colleges and universities
should further hold the basic guidance of the student-teachers’ professional level and
development; also take in-depth research in pre-service training of English language teaching
proficiency for beginning level (Wang, 2012; Gu, 2016). How to equip bilingual teachers with
proficient language abilities and teaching proficiencies had become the focus of the teacher
training and practice (Wang, 2007; Wang & Mi, 2014). This teaching model was just consistent
with the ultimate goal of initial English education in order to cultivate suitable talents for the
development of the society; furthermore, for the current reform of the teaching model of English
curriculum in professional initial education field. By using the teaching and training pattern, the
professional pre-service training course could be combined with the English language course,
which was in line with the trend of bilingual education and teaching (Wang, 2014).
The ADDIE Instructional Model
A number of instructional design models had been designed to guide the users in the
instructional design process (Martin, 2011). According to Gagne et al. (2005), most systematic
models of design had similar components, but could vary greatly in the specific number of
phases and their graphic representations. The ADDIE model was one that contains five phases
(analysis, design, development, implementation, and evaluation) (Clare & Natalie, 2014). The
solid lines indicated that the process flowed from analysis to evaluation and the dotted lines
feedback pathways. Each ADDIE phase was purposeful and focused on the specific outcomes,
and use of ADDIE model represented a dynamic, flexible guideline for building effective
instructional material, it could provide a well-organized, strategic plan for training and
instructional design that ensured quality through consideration of all of the elements (Gagne et
al, 2005; Martin, 2011; Clare & Natalie, 2014). Furthermore, the ADDIE Model was considered
the most widely-used methodology of systematic training model and one of the most applicableused effective instructional systems design models (Gagne et al, 2005; Reiser & Dempsey,
2007).
In view of meeting uniformly rigorous standards for developing an individual and
effective training, the researcher highlighted the particular phase of Modification into the
ADDIEM training process because it allowed to optimize the use of the training model, and to
promote more rewarding, and productive practice (Clare & Natalie, 2014). Moreover, it
essentially expected to identify further and detailed modifications and improvements of the
training. Correspondingly, the proposed ADDIEM training process which focused more on the
specific outcomes included: Needs Analysis, training Design, training Development, training
Implementation, training Evaluation, and additional training Modification. Different specific
activities were organized and involved in each phase of the training process, which highlighted
the core research problem of ELT proficiency to cater to the findings of study all the time (Clare
& Natalie, 2014).
Research Questions
The study aimed on identifying the challenges facing the current student-teachers’ initial
ELT proficiencies, developing a training module to improve their ELT proficiencies and to
determining its effectiveness. The following research questions were focused:
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1. What are the challenges facing the current student-teachers in teaching English to
beginning learners in multi-ethnic community schools?
2. What are specific components of training activities for student-teachers in teaching
English effectively in multi-ethnic community schools?
3. How does the training process develop and to what extent does the training module
improve student-teachers’ ELT proficiency?
Methods
The present study was mixed in its design, combining both quantitative and qualitative
approaches during data collection and analysis. Thus, the combination of research methods was
likely to recur in each step of the training and development. Particularly, the study incorporated
the convergent (or concurrent) parallel design (Creswell, 2012). Primarily aiming to explore the
student-teachers’ professional qualities, especially their initial ELT proficiency, both the
quantitative method and qualitative method, with same priority balanced, were conducted
simultaneously at the first phase of the study.
Participants and Instruments
In terms of the quantitative research design, the sampling and participants selected from
such convenient setting helped me gain a high level of insight about the actual situation
(Creswell & Clark, 2011). The population of the study was mainly student-teachers (including
both bachelors and masters), majoring in preschool education and primary school education, who
were studying in current campus of Dali University, and other were mainly teachers who had
some certain English teaching experiences in different schools. Due to the number of participants
being very large, the purposive sampling procedure was selected by using a gate keeper
technique to provide valuable information related to the research questions (Teddlie &
Tashakkori, 2009). Factually, there were 168 participants involved in the questionnaires. 152
(90.48%) student-teachers in 2015 academic grades joined the first set of questionnaire while
other 16 (9.52%) English teachers took part in the second set of questionnaire. Among152
student-teachers in the first cohort, 126 (75%) were bachelors and 26 (15.48%) were masters
who were both majoring in preschool education and in current campus of Dali University. In the
second cohort, out of 16 English teachers, 11 (6.55%) were kindergarten English teachers, 2
(1.19%) were primary English teachers, and other 3 (1.78%) were middle school English
teachers. Two sets of self-administered questionnaires, aiming at identifying the possible
challenges for the phase of training need analysis and specific components in developing ELT
proficiency training module, were employed for these two groups.
With regard to the qualitative research design, the informants chosen purposively were
invited to participate in the interviews. The number of informants was determined by
completeness or saturation of the information provided by a given number of participants. The
saturation of the information would occur when no more new information was learned from
participants (Rubin & Rubin, 1995). Finally, 5 (27.8%) English teachers working in
kindergartens around Dali city, 2 (11.1%) administrators in Faculty of Education of Dali
University, 3 (16.7%) stakeholders in bilingual kindergartens, and 8 (44.4%) parents involved in
bilingual kindergartens, closely to my proximity, were confirmed to take different interviews.
Thus, three different sets of semi-structured and open-ended interviews were provided to voice
their perspectives and share their values about English teaching proficiency from the involved
English kindergarten teachers, administrators and stakeholders, and parents.
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Both the questionnaires and interviews were conducted particularly in the Needs
Analysis phase of training, another additional participants were enrolled from the target studentteachers in 2016 and 2018 academic grades as the real trainees in the Development Phase of
training. The estimated number of the additional participants needed to conduct statistical tests
with sufficient power result was only 45, calculated by using the G*Power Software (Erdfelder,
Faul, & Buchner, 1996). But finally, actual 58 participants were identified by using volunteer
sampling technique. The 58 participants engaged in the practical course training and were
expected to provide useful feedbacks and suggestion upon the effectiveness of the training. The
following table displayed the basic information of classification of the trainees. The 58
participants were selected from 2 academic grades of 8 different classes in bachelor and master
program, mainly majoring in preschool education and primary school education, and then coded.
In the later Implementation and Evaluation Phases of training, surveys, classroom
observations, teaching logs, artifacts, pretest and post, and reflective journals were employed.
Table 1. Basic Information of Classification of the Trainees (N=58)
Codes of
Range

Number

1-10

10

11-13

3

14-21

8

22-29

8

30-35

6

36-44

9

45-50

6

51-58

8

Total

58

Grades &
Classes
Grade 2016,
class 1
Grade 2016,
class 2
Grade 2016,
class 3
Grade 2016,
class 4
Grade 2018,
class 1
Grade 2018,
class 2
Grade 2018,
class 3
Grade 2018,
class 4
2 grades, 8
classes

Majors

Levels

Pre-school education

Bachelor

Pre-school education

Bachelor

Pre-school education

Bachelor

Primary school
education

Bachelor

Pre-school education

Bachelor

Primary school
education

Bachelor

Pre-school education

Master

Primary school
education

Master

2 majors

2 levels

Data Collection and Data Analysis
The purposes of the study aimed at seeking different perspectives from student-teachers
and tried to construct the training module to develop their ELT proficiency in such case of
context. The present study was congruent with Creswell (2009) to collect all the data from the
questionnaires, pre-post tests, interviews, class observations, reflective notes and documents. In
this convergent design, after collecting both quantitative and qualitative data concurrently, the
researcher used parallel construction for both types of data to assess information; separately
analyzing both types of data; and then merging the two databases, comparing results through
procedures such as a side-by-side comparison in a discussion, transforming the qualitative
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dataset into quantitative scores, or jointly displaying both forms of data (Creswell, 2012). The
merging approach had also been called simultaneous integration (Morse & Niehaus, 2009), so
the researcher illustrated a close relationship among the research questions, data collection and
analysis to show how these three aspects were integrated together. Simply speaking, each item of
research questions could be interpreted in corresponding linkage of data collection and analysis
(see Table 2).
Table 2. Linkage between Data Collection and Data Analysis

All in all, both quantifying qualitative data and qualifying quantitative data were adopted
according to Creswell (2012). On one side, different themes and categories were extracted from
the qualitative data, and then were coded and classified with assigned numbers. Quantitative data
were descriptively analyzed for frequency of occurrence. On the other hand, quantitative data
from questionnaires were factor analyzed. These factors then became themes that were compared
with themes analyzed from qualitative data. Specifically, frequency/descriptive statistics, one
sample t-tests to interpret quantitative results, and qualitative data analysis utilized three-steps
coding process consisting of thematic coding, pattern coding, and triangulation were proposed.
This triangulated data analysis procedure in the mixed methods was utilized to capture multiple
perspectives to develop a more complete training module of the ELT proficiency in such a
context.
Findings and Discussions
The adapted ADDIEM training process, constituting by six different phases (Need
Analysis, Design, Development, Implementation, Evaluation and Modification), run through the
whole research process of the study, which kept the close consistence with the research design by
using the mixed quantitative and qualitative research and data. Based on the three research
questions of the study, the researcher constructed the detailed framework within the training
process in order to lead and maintain the integrity of the training and development process
(Richard & Elwood, 2009).
Each training phase consisted of several steps and activities which led to develop the
course training and conduct all activities systematically. Therefore, each finding extracted from
the different training phase was respectively presented by the following sections.
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1. Findings of the RQ 1 “What are the challenges facing the current student-teachers in
teaching English to beginning learners in multi-ethnic community schools?” The intended needs
were investigated from the student-teachers and the possible expectations were summarized from
the kindergarten English teachers, principals and stakeholders, and parents based on both
quantitative and qualitative analysis, finally 14 topics of proposed challenges which were highly
rated with the percentage and frequency were refined and indentified in the Needs Analysis
phase of the training.
Figure 1. The Developing Interrelation between the Identified Challenges and the Training
Modules

Conclusively, a developing interrelation between the 14 identified challenges and the
relevant 4 proposed training modules were displayed as shows in Figure 1. This developing
interrelation played a critical guiding role for the following systematic phases of the training
process based on the three following regards: 1) the conclusive categories of codes and themes
extracted from the questionnaires and interviews; 2) the researcher’s personal experiences and
present understanding about the situation; and 3) the relevant research reviews and references. In
terms of the initial ELT proficiency in the context of current educational situation, especially
English teachers’ pronunciation, spoken English and listening ability were ubiquitous and
problematic issues in performing in the practice (Tan, 2014; Wang & Mi, 2014). Similarly, it
was difficult to design and organize good English teaching activities much less to include the
development of integration in bilingual curriculum based on my own teaching experiences in
previous ELT practice for both preschool and primary education majors (Shen & Zhao, 2010).
Additionally, it should be classified that some certain items extracted from data, such as
vocabulary, grammar, knowledge of British & American cultural background, knowledge of
cross-cultural communication, reading ability, and writing ability at the same time were not
included in the present study even though holding their equivalent rates of percentage scores, but
it did not absolutely indicate that they were not important or necessary for student-teachers’
general ELT proficiencies. There were some reasons as follows:
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1) In the critical period of language learning for children, its advantage was to build a
corresponding language environment by imitating of the voice and intonation to form the
language sense naturally; and learning pronunciation well as the most important and basic factor
in language acquisition, which also need to obtain a lot of language input of listening (Li, 2006;
Wang, 2009); 2) Children English teaching emphasized on not the amount of vocabulary, but the
ability of learning English and using it. If it was just the number of words we were valuing for,
they would be in a negative state sooner or later (Wang, 2016); 3) Gimson (1962, cited in Wang,
2009) stated when a person spoke a language, he/she had to learn almost 100% pronunciation of
the language, while he/she just need learn 50~90% grammar and 1% vocabulary. Phonetic
learning directly affected the ability of oral expression and listening comprehension ability for
the children’s development, while reading and writing abilities were not emphasized in early
stage; 4) Compared with adults, childhood was a key implicit period of learning, and the huge
deformability of speech, strong imitative ability and reproductive ability could easily form the
good pronunciation and intonation, which had great advantages in second language acquisition
(Tian, 2007); 5) Last but not least, such as the knowledge of British & American cultural
background and cross-cultural communication, they were relatively hard to be examined and
indentified within such a limited training period especially for those who were non-English
majors and not to mention their current lower situation of ELT proficiency.
2. Findings of the RQ 2 “What are the specific components of training activities for
student-teachers in teaching English effectively?” It was considered as the biggest part because
each finding generated from each training phase might be the indispensable sub-sections for the
specific components of the training processes and activities. Therefore, based on the elaborations
of identified challenges provided in the Needs Analysis Phase, the immediate identified
outcomes from the training Design Phase, the training Development Phase, the training
Implementation Phase, the training Evaluation Phase, and the training Modification Phase
were merged sequentially to answer the research question in respect of the specific components
of training activities.
The general goals of the proposed training program aimed at improving basic
professional qualities and practical teaching skills which based on ELT proficiency at beginning
level for current student-teachers to optimize their pre-service professional development towards
the specific objectives. The specific training objectives in the phases of the training modules
were developed, revised and finalized in order to reflect realistically the necessity of the training.
On one side, each item of the specific objective was derived from and identified by the
quantitative and qualitative data during the phase of need analysis; on the other side, the
suitability of the objectives was also considered based on the practical levels of the current
student-teachers’ expertise which was expected them to achieve under the parallel analysis of the
present context. That is, all the items of outcomes were determined as the specific objectives
serving for each phase of the training modules, and the degree of difficulty, the relationships
between objectives also were overall reflected. In sum, several different activities performed
sequentially in different phase of the ADDIEM training process initiated different outcomes,
which constituted the specific components of the training processes as demonstrated in following
Table 3.
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Table 3. Phases, Activities and Outcomes within the ADDIEM Training Process
Main Phases
Need Analysis

Specific Activities
- to design and conduct the
questionnaires and interview
- to consider characteristics of the
training context
- to interpret and identify studentteachers’ needs
- to inventory available training
materials and resources
- to select appropriate instructional
models of training
- to distribute course modules
Training
- to construct instructional framework
Design
- to set course criteria of assessment
- to define detailed contents and
activities
- to employ instructional techniques
- to draw a tentative schedule
- to design 14 different lesson plans
Training
- to select appropriate materials and
Development
tools
- to determine a proper criteria of
evaluation
- to develop assessment instruments
- to enroll trainees and provide training
guides
- to make schedules and locate a
classroom
- to state current teaching and learning
Training
Implementation experiences
- to make full of preparation
- to carry on the real training activities
- to observe the classroom
- to conduct survey questionnaires
- to collect participants’ feedback
- to select appropriate techniques of
Training
measurement
Evaluation
- to conduct the formative evaluation
- to conduct the summative evaluation
- to conduct final post-test evaluation
- to interpret training effectiveness
- to review reflective notes
Training
- to extract data from the survey and
Modification
questionnaires

Major Outcomes
-identified
challenges

-designed course
objectives and
course syllabus

-prepared lesson
plans and
instructional
strategies

-purposive
recruitment of
trainees
-successful
delivery training
course
-complete
formative and
summative
assessments
-identified
improvement and
modification
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- to interpret data from class observation
- to review trainees’ assignments
- to interview some certain trainees
Determining general training goals, defining specific training objectives and organizing
training activities were more often than not critically essential and particularly important
consideration in training design and development to create a satisfying and effective learning
experience (Brown & Green, 2016, p.102). Equally, the training syllabus generated from the
training design phase, was considered as the critical and essential component based on Nation
and Macalister’s statement (2010). “A negotiated syllabus involves the steps of 1) negotiating the
goals, content, format and assessment of the course, 2) implementing these negotiated decisions,
3) evaluating the effect of the implementation in terms of outcomes and the way the
implementation was done (p. 150)”, the following elements were “negotiated” in order to make
the syllabus workable and effective, they were: negotiation procedures, course planning (for
participation, procedure, and goals), course evaluation, and resources and materials (Nation &
Macalister, 2010). That was just as the key rationale of the training syllabus design of the
training process; and the above-shown training syllabus was negotiated to provide such a
changeable instructional model for the following phase of training development.
Additionally, with the higher emphasis on constantly increasing flexibility and
accountability for the current student-teachers’ learning, the most successful instruction was that
which resulted in growth and achievement for all the students. “It would seem that using
systematic processes to ensure that the identified needs of students direct all instructional
decisions would be the most productive approach”(Clare & Natalie, 2014, p.28). However, there
was no a ready norm which could apply for such a context of the study; consequently, the
researcher designed an instructional model “3Ps + 2Ds” as a referential instructional design
framework by considering maximizing indentified challenges for all the student-teachers in such
a context. The “3Ps + 2Ds” instructional model here referred to the following 5 abbreviations:
Preparation, Presentation, Practice, Demonstration and Discussion, which were emplaced
sequentially as the main body of each lesson plan. The proposed “3Ps + 2Ds” instructional model
was expected to help 1) clarify the goals for training, 2) identify training decisions on known
trainees’ needs, 3) locate and choose appropriate training resources, and 4) understand the effect
of the training materials or methods, and so on (Clare & Natalie, 2014, p.32).
With regard to another important outcome of the component, Serdyukov and Ryan
expressed that “good lesson plans are the foundation of successful student learning, accurate
assessment, and effective classroom management” (2008, p.1). The development of 14 copies of
lesson plans according to the 14 topics of the indentified challenges was also a critical stage in
the training design phase. The well-designed lesson plans helped set the sound implementation of
the training program, and they also displayed a signal that such training was to be conducted in a
professional manner (Serdyukov & Ryan, 2008). Therefore, once the specific training objectives
and course syllabus had been designed in preceding phase, the modular lesson plans should be
organized and prepared to outline the training program in terms of the sequence of activities and
events, and to guide for the trainer that provided a step-by-step breakdown for conducting the
sound training program (Serdyukov & Ryan, 2008).
The model of lesson plan here might vary from other situations, but it shared the three
common and essential features of a complete, well-organized lesson plan: objectives, procedures,
and evaluation (Eby, Herrell & Hicks, 2002). The lesson objectives specified the training
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purposes, the lesson procedures described both “what training experiences can be provided” and
the way which could be “effectively organized”, while the lesson evaluation described the way
planned in advance to determine “whether these purposes are being attained” (Eby, Herrell &
Hicks, 2002. p.145). An available well-prepared and individualized instruction facilitated me to
ensure that the products (all drafts of lesson plans) to be responsive to the needs of trainees and
effective in achieving the desired training outcomes (Dick, et al, 2005, p.10). Accordingly, such
instructional strategies/models/techniques: problem-based learning, open-ended learning,
directed learning, cooperative learning, concept-attainment model, inductive learning, authentic
teaching, simulations and games, and individualized instruction, and so on, were consulted,
developed and embedded in different lesson plans in order to work best based on the trainees’
needs and the training goals and objectives.
Moore (2015) stated the evaluation served many roles in the teaching-learning process,
and it should not be limited to only the ‘desired outcomes’ but also must be “sensitive to all
factors” potentially associated with the whole course of the training (p. 251). Consequently, all
the outcomes of components generated from the preceding phases including the identified needs,
the specific objectives, the negotiated syllabus, the selected instructional strategies, the designed
materials, the prepared lesson plans, the enrolled trainees, and even the confirmed classroom, etc,
were addressed again by guiding a dynamic and flexible evaluation system (Moore, 2015). It
must be sensitive on all the potential or possible instruments of measurements associated with
the whole training process, and that’s the main reasons why the following primary evaluation
types: pretest, formative and posttest (summative) were applied into different phases of the
training process by its natural and chronological position in terms of their special characteristics
and purposes.
All in all, understanding the organization of training events, the determination of scope
and sequence, the placement of teaching and learning experiences, the preparation of training
course syllabus and lesson plans, the description of delivery method and the application of
evaluation criterion helped me identify what was necessary to create the specific components of
training activities that was effective for a variety of student-teachers—from the average one to
those who required either more support or greater challenges (Brown & Green, 2016, p.113).
3. Findings of the RQ 3 “How does the training process develop and to what extent does
the training module improve student-teachers’ ELT proficiencies?”
One of the main purposes of the study was to develop a feasible training module to
improve initial ELT proficiency among student-teachers in such a setting, so the researcher
developed the interrelated ADDIEM Training Process which involved into the core research
problem of ELT proficiency as shown in Figure 2, it was applied to “lead and maintain the
integrity of the training and development process” (Richard & Elwood, 2009, p. 244). The
proposed systematic framework was exhibited as a training blueprint throughout the whole
ADDIEM training process. Combining the specific training process with the identified
components of training activities again illustrated how the training process was developed
effectively and systematically.
Discussion
The measurement and assessment of performance, supported by incentives or disciplinary
actions, can contribute to employee management strategies that help organizations meet their
objectives (Eisenhardt, 1985). KPIs are used to evaluate employee performance, and the
development of KPI assessment systems is often guided by theoretical models such as the BSC,

99

HRD JOURNAL

Volume 11. Number 1. June 2020

which provides a framework for measuring performance and assessing progress toward corporate
goals (Kaplan, 2009; Norton and Kaplan, 1993; Schemmerhorn et al., 2011). For this research,
the BSC was used to assess KPI system effects on various aspects of corporate performance, as
perceived by employees at a Chonburi-based real estate company. The results provide evidence
that the BSC is a useful framework for assessing KPI effectiveness.
The BSC framework comprises four dimensions: financial, customer, internal, and
learning and growth. The financial dimension is concerned with monetary effects as well as the
factors that contribute to them; the customer perspective focuses on outcomes such as
satisfaction and retention (which can be assessed for both external customers and employees as
internal customers of the organization); the internal dimension encompasses operational issues,
innovation, and other factors related to processes and practices; and the learning and growth
dimension includes skills training and professional development (Kaplan and Norton, 1996).
This research found statistically significant relationships among all four of the BSC perspectives,
in accordance with prior studies showing the interrelatedness of BSC factors (Berková et al.,
2017; García-Valderrama et al., 2009; Ittner & Larcker, Lee, 2015; 1998; Nørreklit, 2000;
Perlman, 2003; Zahoor & Sahaf, 2018). The findings support Nørreklit’s (2000) assertion that
BSC perspectives have complex multidirectional interrelationships rather than simple one-way
linear relationships.

Figure 2. The ADDIEM Training Process (Source: Adapted from Richard & Elwood, 2009).
With regard to overall improvement for the trainees’ ELT proficiency upon the training
module, the results obviously indicated a high and positive consistency from the data analysis of
the training process. 100% trainees expressed their affirmative certainty of “feeling beneficial
from the whole training to a great extent”. When asking “what percentage of your original
expectation is based on the training content?” 7.03% out of the trainees compared with their
original expectations in the scale of 60~69%, 20.28% was in the scale of 70~79%, 42.03% was
in scale of 80~89%, and 30.66% was in the scale of 90~100%. Majority of the trainees expressed
pleasantly that they had gained what to expect and reached their basically learning targets.
Certainly, a few part of the trainees reported the training did not meet their personal learning
targets, nevertheless, they explained a factual and understandable issues because of “the limited
training periods”. Furthermore, a higher percentage from the survey in terms of the training
course practicability displayed 72.34%, and another comparison of the trainees’ proficiency from
the evaluation forms of satisfaction also showed that 27.66% out of the trainees felt not satisfied
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with their current proficiency, 46.81% felt just so so before the training, but after the training,
2.13% felt not satisfied, 19.15% felt just so so, 48.94% felt basically satisfied, 25.52% felt
satisfied, and 4.25% felt very satisfied, which indicated the training modules also produced an
positive orientation of improvements for the student-teachers. Such data extracted from the
multiple sources including the questionnaires, interviews, classroom observations, documents
and my own reflective notes exactly served to validate both the qualitative and quantitative
findings in terms of triangulation. That was to say, the techniques of triangulation strengthened
conversely the reliability and validity of the results (Creswell, 2003).
With regard to the specific improvements, the main categories from high to low
frequency coded from the original data by revising, rereading and adjusting several times, such
as: 1) advanced the trainees’ learning interests and confidence, 2) improved comprehensive
English pronunciation, 3) improved practical spoken English and comprehensive listening
ability, 4) well-acquired applying skills and techniques upon general instructional design, and 5)
self-reflected awareness of disadvantages were respectively displayed in an existing high-low
frequency as the specific aspects of improvements of the student-teachers’ ELT proficiency.
Recommendations
-Know overall learners’ knowledgeable backgrounds. Acting as an instructor in present
training process, I found that it was of great importance to design and develop more appropriate
training activities in specific training phase to gain different effectiveness of different situations
based on the present complete training. As a result, the different learners’ basic majors, their
academic levels, their learning interests, motivations and common targets, their prior knowledge
of advantages and weakness, even their academic, social or emotional difficulties, and so on,
should be understood thoroughly so that more impressive teaching materials, proper teaching
methods, logical teaching procedures, appropriate grouping challenges and efficient classroom
management, etc. could be well-designed pertinently especially in the needs analysis and training
design phases.
-Establish pleasant learning environment. To keep establishing a positive learning
environment during the complete training process was another indispensable factor, because it
was approved to allow the learners to feel comfortable, safe and engaged, optimize their
learning, and also help build a cohesive classroom community (Hue & Li, 2008). Therefore, the
following interrelated measures should be recommended: to make full of using available
teaching and learning resources and facilities firstly, to treat the learners respectfully, to set the
rule enforcement equitably, to exemplify their behavioral and academic expectations clearly, to
address their needs intentionally, to provide them constructive feedback and guidance frequently,
to motivate their confidence and encourage their progress instantly, to provide with opportunities
to share their voices and experiences unconstrainedly, to acknowledge the teacher’s inescapable
errors and the learners’ negative emotions appropriately, to make optimum use of the teaching
and learning materials interactively, and to be punctual and keeping smile for class from day one
especially in the training development and implementation phases.
-Ensure sufficient teaching periods. Based on the recommendations from the studentteachers, it was concerned frequently on the insufficiency of teaching duration, which was also
critically required as the primary aspect to be revised carefully. The student-teachers frequently
underlined the necessity of extending or increasing the training duration in matter of the
following prioritized topics: English pronunciation, comprehensive spoken English and listening
ability, lesson design, teaching techniques, and presentation and evaluation of lesson.
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-Identify instructor’s traits and competences. With regard to the instructor’s personal
accomplishments summarized from the evaluations forms under the increasingly diverse and
personalized professional learning, the learners frequently would feel satisfied with the following
challenges: 1) can maintain lasting passion, patience and creativity by performing lifelong
learning with devoted responsibility and professional maturity, by paying careful attention to the
possible challenges, and by holding creative expertise when presenting lesson, coaching the
learners, supervising management and evaluating performance; 2) can make both verbal and
written communications effective by explaining the terms accessibly and meaningfully, by using
professional yet friendly body languages and by listening actively; 3) can make learning audiovisible by sharing more multimodal valuable artifacts, including texts, pictures, hand-made
cards, worksheets, videos, music and songs without any reservations; and 4) can make thinking
critical by creating comfortable and positive learning environments, by providing supportive
services, and by setting clear behavioral and academic expectations, and so on. In sum, the
instructors should be more optimistic conscientiously in career engagement than the
conventional classroom teaching.
- Attempt alternative training models. The prioritized ADDIEM training module of the
study could be adapted to seek a more complete and creative training process framework for
future researches. It was also recommended to shift the training module to other majors or
subjects, such as English education; and finally partially help either directly or indirectly
generalize the training module to other multi-ethnic communities under the similar context. That
was, future researches may extend the challenge of other training models according to different
emphasis in different situations, for instance, one alternative is the Dick and Carey Model, which
underlines to provide detailed step-by-step processes especially for novice instructional designers
to follow the systematic approach in designing instruction; another alternative is the Kirkpatrick
Model, which highlights for analyzing and evaluating the results of training to determine aptitude
based on four levels criteria (Reaction, Learning, Behavior, and Results) for both informal and
formal styles of training.
-Change pre-service into in-service trainees. The student-teachers studying in the
current campus of the setting were concerned in the present training program as the major
trainees, but they were not the same particular participants who were invited to conduct the
questionnaires and interviews of the study based on their different academic grade situations of
learning developments in the practical training process. It was changed time and circumstances
that the required challenges indentified by the previous engaged participants in the need analysis
phase might differ in accordance with the perspectives cognized by the current involved trainees
in the training implementation phase. Accordingly, such English teachers who are working in
kindergartens and primary schools (or higher secondary levels) are proposed to be the certain
participants as well as trainees from day one for future researches. Based on this, investigating
the relationship between such certain English teachers’ expectations and their prior knowledge,
and developing other relative topics such as comprehensive competences of grammar and
vocabulary, reading and writing abilities, which were not covered in present study, are also
deserve to be focused as imperative and influential factors in acquiring specific ELT proficiency.
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